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Abstract: This work intends to deepen the discussion on Design Partnership. To build
this argument we propose a reflection that will be introduced by a bibliographic
revision followed by a presentation of different Design concepts. In a second moment,
we examine the concept of Design Partnership, and analyze how it occurred in the
undergraduated Design programme. The Design Partnership experience is a model of
teaching, used in the project disciplines also offered in the first year of the course, the
student, a future designer, have to work with a partner in a defined context, and to
work with a real problem. These disciplines contribute to the development of
autonomy and self-expression of the student, helping also to recover and develop the
creative potential of them. This helps to develop their critical sense and give them the
possibility of the easier discovery of opportunities and problems and present solutions
to the real society that they belongs to. The analysis will be held drawing on examples
from real classroom practices and projects realized by the students.
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Conceiving design
Despite several authors link the origins of design to the first human attempt to
create a tool, this can be considered a poetic image and a historical evocation.
Although the production of utilitarian objects is as old as humanity, design is a
relatively new professional activity, and the real interest in utensils and machine
projects only began during the Industrial Revolution.
Many authors, such as Dreyfuss, Bonsiepe, Maldonado, among many others,
dedicated themselves to defining the Design activity from different points of view.
Sometimes focusing on the activities purely technical aspects, other times emphasizing
its social, economic and cultural aspects.
In the 1957, during the first meeting of the International Societies of Industrial
design, ICSID, in the occasion of its foundation this definition emerged:
A designer is distinguished for his education, his technical knowledge, his
experience and his sensibility in the task of determining materials, structures,
mechanisms, shape, surface treatment and ornaments of mass-produced objects.
In some cases, the designer can also be responsible for the packaging, publicity and
marketing. (UNESCO/ICSID, 1967 in Bonsiepe, 1972:20)
The reference of mass production, presented in this definition, is essential to
establish the limit between Design and the Applied Arts, the handcraft. In 1963,
Maldonado suggested a new reading for the design concept, one that is still adopted
and accepted by ICSID. According to Maldonado, design is a project activity, concerning
formal properties of the object to be industrialized. In this case, formal properties being
understood not only as external aspects of the object, but, above all, its structural and
function relations. Maldonado believes that a product is the result of an integrated
project process, and that the designer activity is an anthropological one.
Based on Maldonado’s definition, Soloviev, developed his definition of Design, with
emphasis in its social function. According to him, Design is a creative activity, regarding
the construction of a coherent material environment, fulfilling, in an ideal way, men’s
physical and spiritual needs. This means that the object’s formal properties should be
understood not only as external aspects, but also as structural relations that are
responsible for its functional coherence and, at the same time, contribute to
productivity growth. For Soloviev, the planning of a project is not creating objects,
indifferently, but creating objects with an anthropological feeling, since they will be
part of the environment, and should be submitted to the users value scale. On the
other hand, the requirement for productivity growth links the Design to technological
disciplines. This diversity of ideas on the subject is better elucidated through the
following definitions, quoted by Christopher Jones (1976):
“Design is the disclosure of the real physical components of a physical structure.”
(Alexander, 1963 in Jones, 1976:3)
“Design is the elaboration of a decision, with great penalties for the mistake.”
(Asimov, 1962 in Jones, 1976:3)
“Design is the simulation of what we want to construct, as many time as necessary,
to trust the result.” (Booker, 1964 in Jones, 1976:3)
“Design is the optimal solution for a group of real needs under particular
conditions.” (Matchett, 1967 in Jones, 1976:3)
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“Design is the beginning of the change in things done by men, including not only the
object’s project, but also its whole life, as part of an integrated project process.” (Jones,
1976:13)
Comparing the Design definitions presented above, one finds a diversity of visions,
sometimes focusing on the activities purely technical aspects, other times emphasizing
its social, economic and cultural aspects. Many other definitions of Design can be found
in the specialized literature, since, like many other human activities, it is in permanent
process of discussion regarding its nature and purpose. It’s important to say, however,
that the purpose of this bibliographic research is not to give a final touch on the
subject, but solely to define Design and, therefore, to introduce the Design Partnership
concept.
All the ideas presented above lead us to the conclusion that the characteristics
attributed to the Design activity vary, mostly, according to the interests and culture of
the individuals that elaborated these definitions. This means that Design is not socially
neutral, but an activity that influences and is influenced by the balance of interests
between different social groups that participate in the process, therefore, dealing with
the objects and the systems. In other words Design is an intrinsically a social interactive
process. Therefore, dealing with the objects and the systems. In other words Design is
an intrinsically a social interactive process.

Design Partnership at PUC-Rio
The Design definition presented above functions as introduction to the Design
Partnership discussion, since the activity derives from interests needs and cultural
models from particular contexts, being, essentially, an social interactive process.
The Design Partnership experience at the Arts & Design Department of PUC-Rio
illustrates this very well. According to Prof. Ripper (1990), a pioneer in this field of
study, the teaching of projects aligned to real social contexts being developed at PUCRio, since 1982, brings changes to the way it used to be done, when project situations
were imagined and simulated in the class. The imagined social context situations ended
up producing projects with no social impact, and, moreover, the results didn’t seem
proper to a department that is part of the university’s humanity Center. The use of real
social context situations was a landmark of the Design Partnership at PUC-Rio.
In this model of teaching, used in the project disciplines also offered in the first year
of the course, the student, a future designer, have to work with a partner in a defined
context, and to work with a real problem. These disciplines contribute to the
development of autonomy and self-expression of the student, helping also to recover
and develop the creative potential of them. This helps to develop their critical sense
and give them the possibility of the easier discovery of opportunities and problems and
present solutions to the real society that they belongs to.
In 1981, Professor José Luiz Mendes Ripper, upon taking over the Department,
received a request to define the guidelines of the Design course and called on Professor
Anne White, designer graduated from PUC-Rio to help in the task. After a survey of
proposals from other courses around the country, the professors cited above, identified
the uniqueness in the design course at PUC-Rio. The result of this study, generated a
set of recommendations, which eventually became guidelines incorporated into a new
curriculum which considered the Brazilian context and a shift in focus with an emphasis
on project development process over the production of objects, with that personal
development was valued.
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Many changes have occurred in the curricular structure of the course since then,
but the essence, ever since, has remained adapting to the needs of today’s classroom.
Despite the change in faculty, workload, etc., the authentic pillars / objectives that
Ripper called “Design Partnership” were maintained. They are:
Emphasize much more than the process of making the product than the product
itself, avoiding the practice imposed by a world already oversaturated mere repetition.
Thus, one ends up discovering a native theme that is the demands of a reality much
closer to their wishes and needs involve not only new solutions but solutions adjusted
to reality. This aims to integrate the student in the university without indoctrinated
technical knowledge and theoretical knowledge doctrine, but something he
incorporates his training, adapting to the reality of cultural and socioeconomic context
in which act (...) The notion of native theme refers to the construction of an identity
that characterizes our own design, not only distinguished from the others by its cultural
complexity, such as integrating it into a cross-cultural universe. (RIPPER apud Oliveira,
2001, p.22)
The curriculum changes over the years, for the most part ended up as repair
functions, emphasizing the discipline axis, and the need for articulation of different
skills, thus taking its interdisciplinary nature.
In its first version, the practice of Design Partnership as a driver education project
was implemented in what was called the Integrated Project, the student chose the
teacher and not the discipline of design in this way, this teacher was responsible for a
group of students heterogeneous. The class consisted of students from various periods,
there may be freshmen and students together designing the last period, ie, with
different levels of information. In this work the idea was the design process to generate
inquiries and demands knowledge that would be answered by theoretical and technical
disciplines of the course. (Oliveira, 2001)
The Social Design was implemented in two basic design modules, the first and
second discipline of design degree course in Design at PUC-Rio, and his methodological
approach was capable of putting students in touch with real design problems, with the
user in discussions throughout the project development, enhancing the student's
design process and knowledge construction as it projected. (Apud Oliveira Couto,
2001). In this curriculum, students went six modules in a sequential design, the first two
modules being understood by the Social Design, where classes were composed of
students in two majors available (Visual Communication and Product Design) and the
other modules the students developed projects entered their suitability.
These experiences combined the discussion of the role of designer in training, the
need for flexibility in the curriculum allowing a constant maintenance and updating of
contents in order to monitor the development of society, being a teaching proposal
alive, corroborated to a curriculum reform proposal for the course degree in Design at
PUC-Rio.
Being a teaching methodology adopted since 1982 we can say that is natural that
over the years it has been rethought and has been acquiring new nuances dictated by
the curriculum changes and also, in a certain way, dictated to some of it changes.
This work is a reflection of what has been happening at LIDE, more precisely in the
Design Center for Teaching about the changes from 2010. Other works have been
developed in the last ten years. Thus, the Design Partnership as of now, in this text will
be contextualized in the current practice of this discipline that has experienced its last
change in the first semester of 2010
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Considered an innovative curriculum for the time, the structure reinforces the idea
of discipline as the backbone of the project, increasing the number of project modules
throughout the course, and the significant increase in credits for this course.
An important feature of this structure is attributed to the composition of classes
from first to sixth period, which are routed by the students of the four qualifications
offered - Visual Communication, Product Design, Fashion and Digital Media. For these
classes are taught by teachers from a couple of different qualifications, responsible for
leading the design methodology and teachers responsible for conducting additional
content. Only in the last two periods the student takes courses specific to their
concentration.
During the formation of the first course of the Department of Arts and this
curriculum, some innovative actions also were created for professional development to
work with design, intentionally directing the project development in basic design
modules for social groups since other institutions had not contemplated social and
productive reality and therefore did not meet the needs of individuals for whom these
products were being designed.

Design Partnership in the context of the DSG1002
projects
The curriculum in question reinforces and consolidates the understanding of the
project class as the axis of the program. It must be said that today the undergraduate
Industrial Design Course in the Department of Art and Design at PUC-Rio offers majors
in Visual Communication and Product Design, Fashion and Digital Media. In this current
curriculum, the project modules are connected to non-sequenced program and the
allocation of emphasis for each module. The use of integrated methodology, bringing
together content, attitudes and actions is proposed.
The backbone is composed of eight modules of the project, divided into three
groups as follows:
Table 1. Projects’ Modules

The classes are composed of 10 hours/week distributed in two days, being one day
with 6 hours of class and the other with 4 hours of class. The basic modules are offered
in the afternoon and the advanced and specific modules are offered in the morning.
In the reformulation proposal and in the initial phase of implantation, the basic
modules were offered without pre-requisites; however, the student enrolled in the first
module, Project Context and Concepts, and afterwards had the possibility Project –
Planning or Project – Development, to be taken in preferential order. Over the years of
implantation, it was affirmed that the non-sequentially of the three basic modules was
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impacting projectual foundation comprehension in addition to some operational
obstacles (the interview stage should bring some reflection on this discussion and
clarification about the decision to change this order which should be incorporated in
this topic). Therefore, it was decided to demand sequentially in this initial phase of the
curriculum, maintaining freedom of choice for the three advanced modules. In the
specific modules, the order is naturally sequenced because of the final project’s
necessity to be taken as the last class
We take the above structure to present two features of the program of projects
implemented in the curriculum reform, which are a result of previous experience with
the Integrated Project and Design Partnership. One is recovering the coexistence
between students of different periods and second, bringing back interaction between
students of different qualifications.
From the first to sixth project module, the students undertake a common core,
where they make no distinction between concentrations. For the last two modules,
they are required to enroll in classes within their concentration. The non-sequentially In
advanced modules proportions a complement of knowledge stemming from each
module project, strengthening the design process of students and working groups,
since they may be developing the project as a duo, trio or teams, rarely developing
individually. The development of an individual project is required in specific modules
which require greater autonomy from the student.
Table 2. Projects’ Modules dynamic

These features enrich teaching practice since there is the possibility of developing hybrid projects,
exercising effectively, the interdisciplinary nature of design. The difference in students' knowledge
in relation to variations in the timeline provides meetings and exercises interrelationship
individuals.
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The project module lasts one semester, and the composition of the class, in addition
to the aspects described above is made by the staff of two teachers with a maximum of
20 students each, totaling a maximum of 40 students for a project module. Eight
classes are offered each semester, which are grouped in two pairs of two thus totaling
4 pairs per module. The pair of teachers, which should represent distinct qualifications,
is responsible for the projectual methodology conduct that is aligned with the module’s
emphasis.
The module load is 10 hours per week, divided into two different days, one day of 6
hours / class, and another 4 hours / class. The methodology monitoring has duration of
4 hours, divided into two periods of 2 hours. The remaining 6 hours are meant to
complement classroom topics and are taught by different by professors to professors
monitoring the methodology being applied to the project and may be distributed
between theoretical or practical. Additional topics are grouped into categories and
given enough hours that are aligned to the emphasis of the module.
We present the following hourly load distribution chart as an example for
complementary topics, remembering that at any moment the reader can consult the
document that shows the curriculum change in the research’s attachments.
It can be seen by the workload distribution among the topics that the emphasis will
be determined by the content. What happens is that in the implantation, it was found
that this distribution should not be inflexible and should be flexible enough to allow for
a more organic operation to constantly maintain a curriculum based on actual demand.
The commission has proposed an overhaul of the curriculum, its content, weight,
hourly load , and where complementary threads should be applied, considering the
need for continuity, complementarity between the topics and paying attention not to
overlap content across the modules. We can see from the tables presented in the
attached document, that the grouping of modules (basic, advanced and specific)
received the same categories of content and emphasis that each receives a specific role
so that content that enhances the essence of the possible methodologies to be
employed in the class. What happens is that the operation of a discipline as this is the
order of the complex and even this statement seems obvious, we cannot immediately
understand the tensions that act directly on secondary education. As additional content
is taught by different teachers through practical and theoretical classes, each topic has
its own menu, goals and specific lesson plan.
When they attend this course, it is expected that the first year student will become
independent enough so they can demonstrate their ability to choose a theme, a chance
to cut into the project, discuss the issue addressed, generate alternatives, produce
models / prototypes, more flexible steps, try new models for evaluating the proposals
and decide the final configuration of the object and is able to generate the technical
detailing, positioning and distribution strategies. It is thought that the student is able to
gain their projectual autonomy and certain skills to be a professional field of design.

DSG1002 - Designing in partnership for the real world
The vision of a path and not a place, coupled with the pedagogical proposal, runs
counter to the experience being gained in the implementation of the curriculum in
question. For each semester, adjustments are made allowing for methodology
refinement, the starting point to a consolidation of the guidelines proposed by the
Department of Art & Design at PUC-Rio.
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As shown previously, the project modules function as the backbone of the
undergraduate course in Design, and the different emphases assigned to them allow a
rich diversity of experiences. In the basic cycle, understood by the subjects Context and
Concept, Planning, Development, the experience of the student to pursue an outside
project, allows for direct contact with the social nature of design, and the exercise of
projecting for real situations in society.
The Project Planning class, which will be presented here, corresponds to the second
projectual travel experience and is one of the main challenges of the task of
harmoniously connecting the first and third project modules, allowing the student to
the achieve autonomy through the design process . The teaching for this module
considers that the registered student, is having his first experience, projecting for an
identified opportunity based on the relationship established with his project partner in
a specific context, and that will lead to a module designed for a social group for
considering his proposal may be implanted in groups with similar needs. This
advancement must be malleable and extremely careful, because the student is very
unconfident and it should give him enough confidence for the challenges of a new
methodology. In presenting the inaugural lecture on discipline, we often compare this
path to the feeling of a child in learning to ride a bike: first he is taught to ride with
training wheels, eventually taking one and then the other off.
In addition to the challenges described above, the emphasis of the course should
enable students to understand the project planning stage. This is not an easy task
because upon entering, the student has only one projectual experience and still does
not have full awareness of the stages of the project to be covered so that they can
propose appropriate planning. Therefore, we decided that this module should enable
the exercise of planning and reflection of the relationship between the proposed design
and planning carried out during the semester. This content is available through contact
with planning tools, reading and reflection on different methodologies and experience
of design for dynamic planning exercise. In addition to this important content, topics
are given equal importance as representation and textual production that help
students communicate their ideas and document the process by reporting and the
relationship between text and image. In order for the class emphasis to be fully
addressed, e we have articulated the topics presented in the table below, with the
guidance and monitoring of the design process, thus setting the class methodology. The
total of ten hours per week, are distributed among four hours of instruction, taught by
a pair of teachers, and six hours of content under the responsibility of a specific group
of seven teachers. This sets up a dynamic operative group, where each member
assumes a role and the tensions between teachers and students are managed by the
class supervisor.
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Table 3. Distribution chart of semester hours for the Planning Project module.

Faced with many challenges, how to operate this program without neglecting the
interdisciplinary vocation, the technological nature and the methodology of Design in
Partnership? In order to accomplish this complex task, an agreement between the
PUC-Rio and a nonprofit organization is made each semester that develops necessary
social work. This institution serves as a project partner for all classes of this module.
Over the past three semesters we have partnered with institutions based in the city of
Rio de Janeiro - Brazil, with this profile. They were: MSF - Doctors without Borders,
Projeto Baía da Nossa Guanabara and Viva Rio. The first is a world renowned medical
and humanitarian organization that provides emergency relief by bringing medical care
to at-risk groups. The second, now extinct, was active in programs to clean up the Bay
of Guanabara and medical care for the local communities. The third works through
research, fieldwork and public policies aiming to promote a culture of peace and social
inclusion.
In order to promote the necessary integration between students and the partner
institution, collective and individual meetings are defined to allow students to know the
work context, different mapping project opportunities and establish a dialogue that
provides the generation of alternatives and development in Design in partnership
methodology. The operationalization of this proposal is carried out through a series of
steps that are presented in four modules with defined objectives. For better
understanding of the methodology, see the following diagram which represents the
path to be taken by the student during the semester and from there, we describe the
steps.
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Table 4. Methodology’s diagram which represents the path to be taken by the student during
the semester.

M ODULE 1 - T HIS MODULE AIMS TO IDETIFY AND MAP THE DESIGN OPPORTUNITIES .
This is the first module of the class methodology; its beginning is marked by an
inaugural class conference divided into two stages. Initially we present the teachers,
the discipline, its objectives, methodology, evaluation criteria, and additional partner
information for the semester. In the second phase the institution makes a presentation
about the work context, themes, mission, goals, challenges and opens up for questions.
Students ask questions and start their initial researcher phase there.
On the second day of class, a workshop with the entire group of teachers is given
with the aim of enhancing the process of identifying opportunities. For this, the
students are divided into groups of ten students on average, representing the themes
presented by the partner. In the experiment with Viva Rio, four groups were created:
health, security, education and culture, and environment. In this activity students are
encouraged to create an "opportunity bank" which should be updated until class 11
(module 2), where they will paired according to opportunity affinity.
In developing this stage, students are encouraged to visit the project context and
identify similar contexts in other groups. This task aims to summarize the experience of
the subject Project Context and Concepts, where it was a projected to a partner and
arouse the student to the possibility of application in groups with similar necessities,
allowing the reflection of a possible generalization.
This module ends with the first evaluation (GZERO), where the groups present
charted opportunities and mapped each group member highlight at least two
opportunities they identified. The evaluation is both collective and individual.
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M ODULE 2 - T HIS MODULE AIMS TO VALIDATE THE OPPORTUNITIES AND GENERATE
ALTERNATIVES FOR THE OPPORTUNITY CHOSEN .
In the first lecture of this module a workshop is given with the aim of enhancing the
step of generating alternatives. In this activity each group assembles a panel with all
the opportunities mapped out and presented in the first evaluation. With outstanding
opportunities, members must relate words to help conceptualize the opportunity. From
the panel assembly groups change tables in a clockwise manner, leaving the material
realized on the table. The new group will sit at the table and evaluate opportunities and
associated words and propose at least one alternative for each opportunity, always
respecting the conceptualization made by the original group. The goal of this activity is
that students can collectively contribute to the project opportunities to be developed.
From class 2 on, the students are organized projecting in large groups, in class 11, the
teams must work in pairs and each student this signals an opportunity for the class
project which he is interested in developing. This choice is personal and in most cases
the pairs that were formed; the partner chose the opportunity within the same group
that they were already in. A minority chose thematic change.
During this module, the pairs are encouraged to generate an average of ten design
alternatives for the opportunity chosen. This stage involves a heavy hourly load,
training the student to communicate the idea, or draw something that in fact, does not
exist, and observation drawing, which is made from the observation of the project
context and researched references.
This module is finalized with a second stage evaluation (G1), where the pairs must
present all of the alternatives generated, analyzing the three most adequate and the
three least adequate, pointing out which alternative was chosen to be developed, with
supporting evidence. In this evaluation, the student must propose planning for
prototype construction, which will be done at the next phase.
M ODULE 3 - T HIS MODULE AIMS TO BUILD A PROTOTYPE OF THE CHOSEN ALTERNATIVE .
This phase is structured to allow the development of the final prototype to be
presented at the third evaluation (G1.5). For this, students are encouraged to build
several models in different materials and interfaces in order to promote discussion
through action. The graphics laboratories, volume, animation, rapid prototyping and
fashion support this phase.
We perceived that the student, upon proposing the planning for this phase,
establishes generic stages, precisely by only having had projectual experience, and in
the prototype construction trajectory, he is stimulated to reflect and document the
project stages that he is conducting as a way of becoming conscientious of what is
happening. We understand the importance here, of doing without thinking and of
reflecting about doing. In the evaluation stage, along with the prototype presentation,
the student will hand in a report with its process documentation.
M ODULE 4 – T HIS MODULE AIMS TO REFINE THE PROTOTYPE AND REFLECTION OF THE
REALIZED PLANNING .
This is the last phase of the class where prototype refining and reflection between
the proposed planning is done and the planning executed. After the module 3
evaluation, all of the professors work in the system of collective orientation, allowing
the student to consult professors with different experience, thus assisting with the final
prototype construction that will be presented during the last evaluation.

631

Roberta Portas et al.

The evaluation of module 4 (G2) has a different format than the previous ones. In
the GZERO evaluations, G1 and G1.5, the student makes classroom presentations for
the professors responsible for monitoring methodology with pre-defined exposition
time. In G2, the evaluation assumes the exposition format where all of the professors,
the coordination and Art & Design Department heads and the partner institution are
invited in order to have the possibility of seeing all of the projects united.
In order for this exposition to happen, students present a project synthesis in an A2
(420 x 594 mm) drawing format and the final prototype. The reports presented in the
G1.5 evaluation will be available for the visitor to consult and see, in detail, the
development process of the exhibited project. This exposition is done in two related
rooms, enabling the integration of all the students, professors and partners.

Figure 1 - Students and their projects in the final exposition Source: PORTAS, RIBEIRO and TILL
(2012)

Class Layout
The whole development process done by the students is accompanied by the
partner institution through classroom encounter and by student visits to possible
632
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locations for implantation of the projects being developed. During this process, the
students interview users, conduct research to deepen the project situation knowledge,
permitting concept recognition and concept recognition. They map out worksite
producing diagrams, drawings, chronograms and use several representation forms as
communication exercises between the institution representative, social group and class
professors.
Along the trajectory, the progress report is requested of the student in the form of
an oral presentation and handing in process documentation, permitting the exercise of
though organization, choice foundation, analysis, synthesis and visual organization of
the information.
Upon finishing the semester, we organize a publication, containing the summary of
each project designed by the students, which is officially delivered to the partner
institution. This publication has the objective of documenting the semester’s work and
makes it possible to create usage agreements for implantation of the selected projects.

Conclusion
This paper aim to show that the interaction between the designer and the social
group allows a better understanding of the real context and guarantees the selection of
a problem situation, indentified and defined within the group and it’s perfectly possible
to be practiced by undergraduated students already in their first year of the university,
and it is also a way to explore and encourage their autonomy, criativity e and also the
development of maturity of design practice.
The educational proposal for the class project in question has the objective of
enabling the student to consolidate the knowledge acquired in the first semester and
the expansion of his projectual vision. It’s worth mentioning that upon entering the
course, the student is presented with the participating observational methodology,
based on the design in partnership concept, where he designs his project for a specific
user and with his participation, or in other words, the user is his project partner, giving
his opinion and interceding in the student’s process when it presents the alternatives in
development. This relation proportions the context approximation and identification
and the validation of the generated alternatives.
In the second experiment (DSG1002 – Planning Project) the choice of an institution
which represents and acts in a determined social group, instead of a specific user,
places the student face-to-face with the challenge of remembering the trajectory in the
first experiment and to project considering the implantation of his alternative for a
larger group. This exercise proportions the understanding of a generalization and
production on an industrial scale.
The workshops, specific content classes and project methodology orientation have
planning dynamics exercises as a main objective. These dynamics exercise creative
potential, bring back previous experiences, stimulate reflection about the existence of
stages in object development, the possible relations and necessity for the flexibility
and articulation, culminating in the consciousness it’s process and the projectual
autonomy victory.
The methodological choice of adopting a social group, mediated by an institutional
partner, put the student in contact with real issues, many times in areas unknown to
him, discovering problems and opportunities that require reflection on society’s
problems and civics. In this way, what we believe to be the interdisciplinary nature of
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Design is reinforced as well as encourages the development of a professional who
already finds projected into real situations since he started out.
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